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Disclaimer
Individual ERO school and early childhood centre reports are public information and may be copied or sent electronically.  However, the Education Review Office can guarantee only the authenticity of original documents which have been obtained in hard copy directly from either the local ERO office or ERO Corporate Office in Wellington.  Please consult your telephone book, or see the ERO web page, http://www.ero.govt.nz, for ERO office addresses.


This report has been prepared in accordance with standard procedures approved by the Chief Review Officer.

1.           About the Centre

	Location
	Tikipunga, Whangarei
	 

	Ministry of Education profile number
	5010
	 

	Type
	Free Kindergarten
	 

	Number licensed for
	40 children over the age of two years

	Roll number
	66
	 

	Gender composition
	Girls 34, Boys 32
	 

	Ethnic composition
	NZ European/Pākehā 35, Māori 31
	 

	Review team on site
	February 2009
	 

	Date of this report
	29 April 2009
	 

	Previous ERO reports
	Education Review, February 2006
Education Review, April 2003
Accountability Review, November 1998
Assurance Audit, November 1992
Review, April 1991
	 


2.           The Education Review Office (ERO) Evaluation

Forest View Kindergarten, which operates under the auspices of the Northland Kindergarten Association, provides an inclusive and welcoming environment for children and their families.  Inside play spaces, the covered outdoor area and spacious grounds are attractively presented and very well resourced with high quality educational equipment and creative materials.  Parents and whānau express appreciation of the work of teachers and show loyalty and commitment to the kindergarten.  Children and their families demonstrate a strong sense of belonging and wellbeing in this environment. 

Children make very good use of the equipment and creative materials available to them and play happily alongside each other or work together cooperatively.  Teachers provide affirming, caring support, model and promote positive social interactions and actively foster children’s sense of themselves as capable, independent learners. 
Teachers support children’s language development through genuine, extended conversations with them.  They provide frequent opportunities for children to enjoy books together and to experiment with drawing and writing in the context of their play.  Children are familiar with the uses of information and communication technologies.  These good practices contribute to a sound foundation for literacy learning.  Further positive features of the kindergarten programme are children’s imaginative play, the high quality of equipment provided, including good provision for carpentry and construction, and the support given to children to challenge and extend themselves physically. 
Since ERO’s 2006 review, significant changes in the kindergarten’s licensing arrangements have resulted in improved adult to child ratios and greater flexibility of session times and enrolment practices to suit the needs of the community. 
In 2006 ERO identified the need for teachers to match planned teaching strategies more closely to assessment information, and to undertake formal evaluation of the effectiveness of their teaching practices.  Teachers have made some progress in developing useful assessment and planning systems, and acknowledge that they should continue to improve their practices in assessment, planning and evaluation. 
Earlier ERO reports have identified self review as an area for improvement and this report also recommends that teachers adopt more robust, documented self-review processes.  More in-depth critical evaluation would enable teachers to identify and celebrate the factors that contribute to the good quality outcomes that children currently enjoy.  Improved self review would also enable teachers to identify specific strategies to enhance their practices and extend children’s learning in an ongoing way.  It would be appropriate for the Northland Kindergarten Association to take a lead role in the development of effective self-review practices. 
Improved programming and self-review documentation, and the support of an external adviser, should assist teachers to take the next steps in enhancing their existing good quality teaching practices and the programme provided for children. 
Future Action

ERO is confident that the service is being managed in the interests of the children.  Therefore ERO is likely to review the service again as part of the regular review cycle.
3.           Review Priorities

The Focus of the Review

Before the review, the management of Forest View Kindergarten was invited to consider its priorities for review using guidelines and resources provided by ERO.  ERO also used documentation provided by the centre to contribute to the scope of the review.

The detailed priorities for review were then determined following a discussion between the ERO review team and the management and staff.  This discussion focused on existing information held by the centre (including self-review information) and the extent to which potential issues for review contributed to positive outcomes for children at Forest View Kindergarten.

All ERO education reviews in early childhood focus on the quality of education.  For ERO this includes the quality of:

          the programme provided for children;

          the learning environment; and

          the interactions between children and adults.

ERO’s findings in these areas are set out below.

The Quality of Education

Background

As a result of relicensing in July 2008, the kindergarten now benefits from having four teachers and a 1:10 adult-to-child ratio.  Forest View Kindergarten now provides five four-and-a-quarter hour morning sessions and three two-hour afternoon sessions.  Enrolment practices have been adapted in some instances to suit the needs and preferences of families. 
ERO’s 2006 report identified a variety of ways to improve the quality of education provided at the kindergarten, including more specific planning of teaching strategies.   ERO recommended that teachers use careful analysis of assessment information and parent information, formal evaluation of programme quality, and a review of daily routines and the environment to inform their programme planning.  The teaching team has begun to develop new planning processes and acknowledges that further external support would be useful to help establish effective practices in assessment, planning and evaluation.
Areas of good performance

Relationships and partnerships.  The kindergarten is characterised by an inclusive and welcoming atmosphere, underpinned by warm, caring and responsive relationships amongst teachers and families.  Teachers implement specific strategies to develop friendships amongst children and links between children’s homes and the kindergarten.  Frequent verbal exchanges between parents and teachers enable teachers to have good knowledge about the children and their lives outside the kindergarten.  Some parents also contribute photographs and stories about their children’s home lives and holiday experiences.  Children demonstrate a strong sense of belonging and wellbeing and families express their appreciation of teachers’ work and their loyalty and commitment to the kindergarten.

Environment.  Children enjoy a spacious and richly resourced physical environment that is highly conducive to learning.  Creative materials and educational equipment are readily accessible to children in the attractively presented indoor play areas.  Similarly, the covered deck is well used to extend the variety of choices available to children.  The outdoor play area offers a wide selection of interesting, high quality equipment that provides children with very good opportunities for physical challenge, problem solving and creative play.  The kindergarten environment provides a strong basis for the resource-based programme. 
Culture of independence.  Teachers are purposeful in their strategies to foster children’s independence and self-management skills.  Snack times are a good example of these strategies.  Teachers provide particularly good support for younger children in the afternoon sessions so that they become familiar with expectations and routines.  Children’s growing sense of themselves as independent, capable people is evident in the calm, settled atmosphere of the centre and in the ways in which older children support their younger peers and make decisions about their involvement in the programme. 
Child-initiated play.  Children initiate play ideas, choose the resources and equipment they need and make decisions about the direction of their play.  They play together cooperatively and are beginning to collaborate with adults and each other as they develop their ideas.  Children are well supported in their choices by adults, who work alongside them, encourage discussion, and promote positive social interaction. 
Literacy learning.  Very good practices contribute to a sound foundation for children’s literacy learning.  These include spontaneous and planned interactive reading and enjoyment of books, strategies to extend conversations, and therefore children’s language and vocabulary, and abundant opportunities to draw and experiment with writing during the course of the programme.  Teachers frequently record children’s dictated stories in ways that model the meaning and usefulness of print.
Programme features.  Particularly strong features of the programme include an ongoing gardening project that fosters children’s awareness of natural science, and the high levels of support provided for children to develop confidence and skills in taking on physical challenges.  The carpentry area is sufficiently well resourced for children to work together collaboratively, providing peer support as they use real tools.  Children are able to develop very good construction skills and create models that relate to their specific areas of interests.  These aspects of the programme reflect teachers’ view of children as competent, independent learners. 
Valued learning.  Teachers have clearly specified the learning that is valued in the kindergarten.  Valued aspects of learning, include curiosity, problem solving, collaboration, numeracy and literacy, and are reflected in teachers’ documented observations of children’s learning and progress.
Bicultural aspects.  Teachers include aspects of te reo me ngā tikanga Māori in a variety of ways, including the use of waiata at mat time and displays and resources in the learning environment.  These practices assist children to become familiar with the bicultural heritage of Aotearoa/New Zealand.  Teachers have identified strategies to support them to integrate te reo Māori more naturally in the course of their interactions with children.  This move would enhance their current good practices. 
Areas for improvement

Assessment, planning and evaluation.  Teachers have begun to develop new planning processes and to improve the quality of their assessment observations.  Teachers could enhance current programming practices by:

          minimising duplication of processes and records;
          identifying the purposes of and links between their assessment and planning practices and documentation;
          using teacher planning, observations and evaluations, together with parent and child contributions, in project books or other records that show programme development over time.
Some individual portfolios contain limited assessment information.  Teachers could add further to the quality of children’s portfolios by more consistently:
          showing purposeful programme development and the progression of learning over time for each child;
          recording how programme planning is responsive to information shared by parents/whānau, children’s dictated narratives and self assessments, and their cultural backgrounds and customs; and
          identifying the significance of each item in children’s portfolios in terms of assessment and programme development.
Extending learning.  While children are generally well engaged in child-initiated play, there are times when there is a lull in the momentum of the programme.  At these times, teachers could intervene more purposefully.  They could play a greater role in prompting deeper thinking, using children’s ideas to increase the complexity of play over time, and building on children’s knowledge and understanding. 
Self review.  Much of the self review undertaken by teachers is informal and is recorded in an ad hoc way in the minutes of staff meetings.  These records and new procedures often specify how changes will be made without identifying the reasons for, or expected outcomes of, change.  As a result, the process of change and development is not readily evident, and it is difficult for teachers to evaluate the extent to which changes have resulted in improved outcomes for children.  While teachers continually reflect on their practice, they are not yet undertaking critical evaluation of the programme and their teaching strategies, or of their achievement of strategic goals.  Improved evaluation processes would support ongoing improvements in teaching and learning in the centre. 
4.           Areas of National Interest

Overview
ERO provides information about the education system as a whole through its national reports.  This information will be used as the basis for long term and systemic educational improvement.

Māori Children

As part of this review ERO evaluated the extent to which this service carries out a process to identify and respond to the aspirations and expectations of the parents and whānau of Māori children and focuses on the potential of Māori children to develop as competent and capable learners.  Approximately 50% of children at the kindergarten are Māori.

Areas of good performance

Responsiveness.  Teachers establish strong, inclusive relationships with parents/whānau, who report that they feel comfortable spending time at the kindergarten.  Informal discussions enable parents/whānau to express their aspirations for their children and their expectations of the kindergarten.  Enrolment processes have been adapted on occasion in response to whānau needs or preferences and so that siblings can attend kindergarten together. 

Philosophy.  The kindergarten philosophy identifies a commitment to Te Tiriti o Waitangi and articulates the value that teachers place on whānau customs.  Teachers are exploring strategies that should assist them to become more confident and capable in the integration of te reo me ngā tikanga Māori in their interactions with children in the context of day-to-day programmes.  
Fostering independence.  Teaching practices that foster Māori children’s sense of themselves as independent, capable learners are identified above in the Quality of Education section of this report. 
Areas for improvement

Documenting responses.  Some parents share particularly valuable information that could contribute to children’s assessment records and could be used more specifically to plan programme development for individual children.  Teaching responses to children’s prior knowledge and to parent input could be documented to show the partnership between parents/whānau and the kindergarten. 

Acknowledging heritage.  Children’s assessment records would be enhanced if their whānau backgrounds and whakapapa links were documented where possible, so that children are viewed not in isolation but as part of a wider whānau, hapū or iwi.  This move would support teachers’ commitment to recognising and valuing families’ cultural backgrounds and customs.  
Recommendation 

In view of the fact that approximately 50% of children at the kindergarten are Māori, ERO recommends that teachers develop a strategic plan that focuses on a purposeful approach to responding to the aspirations of parents/whānau of Māori children.  This plan should include specific strategies for supporting Māori children to develop as competent and capable learners, and for establishing a strong foundation for these children’s ongoing educational success.

5.           Management Assurance on Compliance Areas

Overview

Before the review, the licensee and staff of Forest View Kindergarten completed an ERO Centre Management Assurance Statement and Self-Audit Checklist.  In these documents they attested that they had taken all reasonable steps to meet their legislative obligations related to:

          administration;

          health, safety and welfare;

          personnel management;

          financial and property management.

During the review, ERO checked the following items because they have a potentially high impact on outcomes for children:

          emotional safety (including behaviour management, prevention of bullying and abuse);

          physical safety (including behaviour management, sleeping and supervision practices; accidents and medication; hygiene and routines; travel and excursion policies and procedures);

          staff qualifications and organisation; and

          evacuation procedures and practices for fire and earthquake.

ERO’s investigations did not identify any significant areas of concern. 

6.           Recommendations

ERO, teachers and the Association representative agree that teachers should:

6.1       increase the extent to which documentation shows the progression of children’s learning and the links between parents’ and teachers’ knowledge of children, and assessment records and programme planning; and

6.2       implement processes for the robust, documented, in-depth evaluation of teaching practices and the programme provided for children.

7.           Future Action

ERO is confident that the service is being managed in the interests of the children.  Therefore ERO is likely to review the service again as part of the regular review cycle.




Signed




Elizabeth Ellis

Area Manager

for Chief Review Officer

29 April 2009

29 April 2009

To the Parents and Community of Forest View Kindergarten

These are the findings of the Education Review Office’s latest report on Forest View Kindergarten.
Forest View Kindergarten, which operates under the auspices of the Northland Kindergarten Association, provides an inclusive and welcoming environment for children and their families.  Inside play spaces, the covered outdoor area and spacious grounds are attractively presented and very well resourced with high quality educational equipment and creative materials.  Parents/whānau express appreciation of the work of teachers and show loyalty and commitment to the kindergarten.  Children and their families demonstrate a strong sense of belonging and wellbeing in this environment. 

Children make very good use of the equipment and creative materials available to them and play happily alongside each other or work together cooperatively.  Teachers provide affirming, caring support, model and promote positive social interactions and actively foster children’s sense of themselves as capable, independent learners. 
Teachers support children’s language development through genuine, extended conversations with them.  They provide frequent opportunities for children to enjoy books together and to experiment with drawing and writing in the context of their play.  Children are familiar with the uses of information and communication technologies.  These good practices contribute to a sound foundation for literacy learning.  Further positive features of the kindergarten programme are children’s imaginative play, the high quality of equipment provided, including good provision for carpentry and construction, and the support given to children to challenge and extend themselves physically. 
Since ERO’s 2006 review, significant changes in the kindergarten’s licensing arrangements have resulted in improved adult to child ratios and greater flexibility of session times and enrolment practices to suit the needs of the community. 
In 2006 ERO identified the need for teachers to match planned teaching strategies more closely to assessment information, and to undertake formal evaluation of the effectiveness of their teaching practices.  Teachers have made some progress in developing useful assessment and planning systems, and acknowledge that they should continue to improve their practices in assessment, planning and evaluation. 
Earlier ERO reports have identified self review as an area for improvement and this report also recommends that teachers adopt more robust, documented self-review processes.  More in-depth critical evaluation would enable teachers to identify and celebrate the factors that contribute to the good quality outcomes that children currently enjoy.  Improved self review would also enable teachers to identify specific strategies to enhance their practices and extend children’s learning in an ongoing way.  It would be appropriate for the Northland Kindergarten Association to take a lead role in the development of effective self-review practices. 
Improved programming and self-review documentation, and the support of an external adviser, should assist teachers to take the next steps in enhancing their existing good quality teaching practices and the programme provided for children. 
Future Action

ERO is confident that the service is being managed in the interests of the children.  Therefore ERO is likely to review the service again as part of the regular review cycle.

When ERO has reviewed an early childhood centre we encourage management to inform their community of any follow up action they plan to take.  You should talk to the management or licensee if you have any questions about this evaluation, the full ERO report or their future intentions.

If you would like a copy of the full report, please contact the centre or see the ERO website, http://www.ero.govt.nz.

Elizabeth Ellis

Area Manager

for Chief Review Officer



 
GENERAL INFORMATION ABOUT REVIEWS

About ERO
ERO is an independent, external evaluation agency that undertakes reviews of schools and early childhood services throughout New Zealand.

About ERO Reviews

ERO follows a set of standard procedures to conduct reviews.  The purpose of each review is to:

          improve quality of education for children in early childhood centres; and

          provide information to parents, communities and the Government.

Reviews are intended to focus on outcomes for children and build on each centre’s self review.

Review Focus

ERO’s framework for reviewing and reporting is based on four review strands.

          Quality of Education – including the quality of the programme provided for children, the quality of the learning environment and the quality of the interactions between staff and children and how these impact on outcomes for children.

          Additional Review Priorities – other aspects of the operation of a centre, may be included in the review.  ERO will not include this strand in all reviews.

          Areas of National Interest – information about how Government policies are working in early childhood centres.

          Compliance with Legal Requirements – assurance that this centre has taken all reasonable steps to meet legal requirements.

Review Coverage

ERO reviews do not cover every aspect of centre performance and each ERO report may cover different issues.  The aim is to provide information on aspects that are central to positive outcomes for children and useful to this centre.

Review Recommendations

Most ERO reports include recommendations for improvement.  A recommendation on a particular issue does not necessarily mean that a centre is performing poorly in relation to that issue.  There is no direct link between the number of recommendations in this report and the overall performance of this centre.

